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Guided Reading in the Classroom


The term “Guided Reading” has become more and more talked about in classroom and school settings in the last two-three years and is continuing to become more apparent across school districts. Guided Reading is termed as “a key component to the Reading Workshop model of literacy instruction. Guided Reading sessions usually involve a teacher and a small group, ideally of two to four children, although groups of fix or six are not uncommon” (Iaquinta, 2009, p. 2). Not only is guided reading a learning moment for students, but it is new material and methods that teachers are also in the process of learning and implementing.

According to researchers “It is estimated that one in three children experience significant difficulties in learning to read. Research conducted during the past two decades has produced extensive results demonstrating that children who get off to a poor start in reading rarely catch up; a child who is a poor reader in first grade is 88% more likely to remain a poor reader in fourth grade” (Mason, 2011, p. 128). There are many research-based strategies that have been implement in classrooms with guided reading being the newest “best practice” taking over classrooms across the world. As stated by researchers guided reading has become “one of the most important contemporary reading instructional practices in the U.S. and accepted as a particular appropriate strategy for children who are moving toward fluency in the early years of literacy” (Iaquinta, 2009, p. 2). It is becoming the fastest moving best practice in classrooms to date and will continue to be used in classrooms as something that is tending to children’s need for learning fluency and different textual concepts. 
Guided reading was first introduced to New Zealand classrooms and has taken off in the United States and the rest of the world. There are thousands of classrooms around the world where teachers are now working with small groups of student using leveled books in guided reading lessons (Fountas and Pinnell, 2012, p. 268). Guided reading is helping teachers design an approach to help their individual readers that would be an effective system for processing a variety of texts that will be increasingly challenging over time; it is not an exercise to practice reading skills. The sole purpose of using guided reading is because it allows teachers to be energized about the reading program and best practice they are using, will highly target their students individually, and allows all students to have scaffolded reading instruction. This specific best practice is said to allow students to become more confident and independent in reading “high quality grade level books across a diverse array of literature and informational genres” (Fountas and Pinnell, 2011, p. n/a). There are numerous parts and steps within guided reading instruction allowing students to be really actively engaged in the lesson as they learn how to take words apart, flexibly and efficiently, while having students learn the actual meaning of the text (Fountas and Pinnell, 2009, p. n/a). Students will start their guided reading experience by working with a teacher on thinking about the text before they start reading, paying attention to text while reading, and encouraged to share their thinking about the text after they have completed the reading (Fountas and Pinnell, 2012, p. 268). Not only are there numerous parts and instructional steps in guided reading, there are specific components in guided reading educators are using to implement and connect to Common Core Standards.
According to Fountas and Pinnell there are “Eight Components of Guided Reading” that align with key components of the Common Core State Standards and they are as stated: 
1. Complex, high level reading comprehension is the goal of guided reading instruction.

2. Guided reading centers on a sequence of high quality texts that support individual progress on a scale of spiraling text difficulty.

3. Guided reading lessons increase the volume of independent reading that students do; the goal always is confident, capable independent readers.

4. Guided reading provides explicit instruction in accurate, fluent reading.

5. Guided reading lessons provide daily opportunities to expand academic vocabulary through reading, writing, conversation, and explicit instruction.

6. Guided reading lessons include teaching that expands students’ ability to apply the concepts of print, phonological awareness, access to rich vocabulary, and accurate, fluent reading to the processing of print.

7. Guided reading lessons invite students to write about reading.

8. Guided reading lessons create management in and motivation for reading (Fountas and Pinnell, 2011, p. n/a). 
These key components are aligned with benchmark assessments in the classroom or done with a fixed form of observation and the specific instructional reading level of each individual student is determined. After the individual student has been given their specific instructional reading level, the teacher then creates small groups that has students who are at the same or similar levels so students are not working with books or students that are at a higher level or a lower level than what their ability truly is. The text each group uses is chosen by the teacher at that individual groups level designation, while thinking about the strengths, needs, and background knowledge of the group, and assists in expanding the knowledge in reading for students. Classroom teachers have to be aware that the texts they are selecting for their students are at an appropriate level for their individual students and groups. It is crucial that classroom teachers are selecting a challenging enough text for their students, allowing students to further their learning in reading and feel as if they are being challenged. It is not only important for students to feel as if they are being challenged in their continued learning of becoming independent readers, but also that educators are furthering their knowledge of guided reading and how to properly implement guided reading best practices in their individual classrooms.


Teachers have many needs they are attempting to meet in their classroom that tend to range from very low reading levels to very high reading levels. Ultimately, the teacher’s goal has to be to strive to provide the absolute most effective instruction possible and which matches the difficulty of the material with the student’s current abilities (Fountas and Pinnell, 2012, p. 276). There are many classrooms that range from 20-30 students and it becomes nearly impossible to provide a text that fits “just right” for every student and classroom teachers will run into issues with some students not even being able to learn or get anything positive out of reading texts they will just have to “muddle through,” and for others it will be too low for them that it will not bring the stimulation and reading challenge the learner actually needs to succeed. These specific reasons are why guided reading groups have to include students who are grouped by their same developmentally appropriate needs and reading levels they have been assessed in. It is vital that teachers are reassessing their students every six-eight weeks to make sure their students are still in their designated reading level. However, if a student has decreased or increased from their designated reading level the classroom teacher will have to arrange his or her reading groups to better suit their students. A teacher has such an important role in a student’s learning and has to take ownership of how and what they are exactly teaching their individual students.

There is a specific teacher’s role in the guided reading process that will really assist in the implementation of what the best practice really looks like while teaching guided reading. A classroom teacher really has to focus on the deeper understanding of how readers build effective processing systems over time and using their own skills to play a critical role to use their expert teaching skills in the process (Hanke, 2013, p. 129). 

According to researchers it has been found that having a truly balanced literacy program, how a classroom teacher decides to teach is just as important as what is being taught. It has been stated that “skillful teachers use their knowledge of literacy development and literacy processes to decide where to go next, independently of the commercial materials they use” (Iaquinta, 2009, p. 6). According to scholarly research skilled classroom teachers know when they should intervene and when they should not, how and when a student’s attention needs to be drawn to which features of the given text, and how to appropriately and properly model and explain strategies in ways that children can then make their own (Iaquinta, 2009, p. 6). There are certain ways in which successful guided reading programs are really allowing students to learn and understanding what they are learning and first and foremost to that is how the teacher introduces each skill necessary to learn. Each guided reading lesson has to be different for each individual reading group because they each have their own strengths and needs. There is a specific framework to selecting texts for students to learn efficiently, while also reaching and relating to the students’ ability. The framework that should be used in guided reading to build comprehension should have the classroom teacher selecting the text, introducing the text, reading the text, discussing and revising the text, and teaching for processing strategies (Iaquinta, 2009, p. 6). As stated previously, the teacher’s role in guided reading is the most essential part of a student learning and continuing to reach their reading goals and comprehension goals.

Guided reading is a great research based “best practice” that is taking over classrooms all over, not only the United States, but also the world. There are many essential key concepts to the proper implementation of guided reading that classroom teachers have to continuously learn in order to be skilled in the processes of guided reading. There are always concepts teachers have to learn in order to effectively be a skilled teacher and guided reading is one of those key areas that are crucial in the basic reading knowledge of students today. Hopefully, classroom teachers will jump on board of the proper implementation of guided reading and continue to use their skills and knowledge of guided reading to increase their students designated reading and learning levels. 
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